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up. This research employed a qualitative approach with a case study
design. The research subjects included the principal, vice principal of
\ curriculum, teachers, the school committee, parents, and students. Data
were collected through in-depth interviews, observations, and
documentation studies, and analyzed using data reduction, data display,
and conclusion drawing techniques. The findings reveal that the
planning of learning innovations was carried out through needs analysis,
formulation of objectives aligned with the Pancasila Student Profile,
integration of the Independent Curriculum, and stakeholder
involvement. Organizing emphasized coordination through internal
MGMP forums and the teacher’s role as facilitator. Implementation was
characterized by the application of constructivist learning models, active
student participation, and the use of interactive digital media.
Evaluation was conducted through principal supervision, curriculum
observations, teacher reflection, and student feedback, with follow-up
actions including teacher training, lesson study, and gradual provision
of digital learning facilities. This study highlights the importance of
school management support in the success of constructivism-based
learning innovations.
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INTRODUCTION

21st-century education demands a transformation in learning management, where
students are no longer viewed as objects receiving knowledge, but rather as active
subjects constructing knowledge through learning experiences (Jahani & Safaei, 2025).
Learning management is a systematic process of planning, implementing, and
evaluating teaching and learning activities aimed at achieving effective learning
(Kurnadi and Machali, 2020: 73).

Learning management involves the coordination of all resources, such as teachers,
students, media and learning environments to achieve educational goals optimally
(Hong dkk., 2025). Learning management in the context of this research is a systematic
and collaborative process carried out by teachers to design, organize, implement, and
evaluate student-centered learning experiences and encourage active knowledge
construction, with the aim of creating an innovative learning environment and
empowering teachers to develop new and effective learning practices (Siddigi dkk.,
2025). The components of Learning Management consist of: Learning Planning,
Learning Organization, and Learning Evaluation.

The role of the principal plays a central and crucial role in the successful
implementation of effective learning management in schools (Guo dkk., 2024). Strong
and visionary leadership from the principal is the foundation for creating a school
culture that supports quality learning. The following are some of the principal's main
roles: (1) Visionary and Director; (2) Facilitator and Supporter; (3) Model and Driver of
Innovation; (4) Teacher Capacity Developer; (5) Creator of a Culture of Collaboration;
and (6) Evaluator and Feedback Provider. The roles of teachers in learning are as
follows: (1) Learning Planner; (2) Learning Implementer; (3) Motivator and Facilitator;
(4) Classroom Management; and (5) Learning Evaluator

In the current context, Nasarudin (2023:66) states that learning innovation is a
continuous process that adapts the learning process to technological advances and
student needs to make it more contextual and transformative (Hosseini dkk., 2024). This
definition emphasizes that innovation should not be static, but must be dynamic in
accordance with technological developments and the characteristics of today's students
(Q. Wang, 2024). Learning innovation does not only include changes in teaching
methods, but also encompasses all components of the teaching and learning process that
can enrich students' learning experiences (Abacar dkk., 2025). The following are forms
of learning innovation according to experts and field practice: Innovation in Learning
Methods, Innovation in Media and Technology, Innovation in Learning Evaluation,
Innovation in Learning Design, Innovation in Classroom Management, Innovation in
Character Building, and Innovation in Learning Environments.

Learning innovation often faces various obstacles. One major obstacle is
resistance to change, both from teachers and school leaders (Bach dkk., 2025). Many
teachers remain comfortable with old methods, making them reluctant to try new
approaches (Yixin dkk., 2025). Lack of training and self-development exacerbates this
situation, as without competency development, teachers will struggle to design
innovative learning (Cao dkk., 2025). Limited resources, particularly in geographically
or economically disadvantaged schools, are a significant barrier, particularly for
technology-based innovation, necessitating innovation that is relevant and responsive to
these demands.

The view of learning that emphasizes that knowledge is actively constructed by
individuals through direct experience, social interaction, and personal reflection, in this
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approach can answer and provide a solution to the problems in this study (Al-Qazzaz
dkk., 2024). Students are not passive recipients of information, but rather as active
learners who construct understanding based on the context and meaning they create
themselves. This view is in accordance with those put forward by Piaget (1973) and
Vygotsky (1978), namely Constructivism, which is one of the relevant approaches to
answer these demands, because it emphasizes active student involvement, collaboration,
and critical thinking processes (Fuchs dkk., 2025). In Indonesia, the application of
constructivism is further strengthened by the presence of the Independent Curriculum
oriented towards the development of the Pancasila Student Profile as a national learning
goal (Kemendikbudristek, 2021). This curriculum emphasizes flexibility,
meaningfulness, and integration of cross-disciplinary projects through the Pancasila
Student Profile Strengthening Project (P5). Therefore, appropriate management of
learning innovation is essential so that the principles of constructivism can be
consistently applied in schools.

SMPN 1 Limpung, Batang Regency is one of the state schools that has
implemented innovative learning methods.Constructivism-based (Echevin dkk., 2025).
This innovation is realized through P5-based learning objective planning and
organization through the Subject Teacher Consultation (MGMP) forum.what is done at
school, the implementation of active learning supported by interactive media, and
ongoing evaluation through principal supervision and teacher reflection (Retno dkk.,
2025). However, challenges also exist, such as limited digital resources, differences in
teacher readiness, and inconsistent documentation of diagnostic assessments.

RESEARCH METHODOLOGY

This research employed a qualitative approach with a case study design. This
approach was chosen because it is suitable for in-depth understanding of the process of
constructivism-based learning innovation management in a real-life school context.
According to Sugiyono (2019), qualitative research allows researchers to explore
meaning, understand interactions, and describe phenomena in a naturalistic way.

The research subjects consisted of the principal, vice principal for curriculum,
subject teachers, students, school committee members, and parents (Yang dkk., 2024).
Subjects were selected using a purposive sampling technique, selecting informants
deemed to have the most understanding and direct involvement in implementing
constructivist learning innovations. The object of the research is constructivism-based
learning innovation management at SMPN 1 Limpung, Batang Regency, which includes
four main aspects: planning, organizing, implementing, and evaluating and following
up. The research was conducted at SMPN 1 Limpung, Batang Regency, Central Java,
from June to September 2025. This school was chosen because it has implemented the
Independent Curriculum with a focus on constructivist learning innovation.

Data is collected through:winterview, oobservationand Sdocumentation study.
Data analysis was carried out using the Miles & Huberman interactive model which
includes: Data reduction,pPresentation of data in the form of descriptive narratives,
tables and charts to facilitate understandingand pedraw conclusions.
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Figure 1. Interactive Data Analysis Model (Miles and Huberman, 2019: 25)

Data validity was tested through source and technical triangulation. Source
triangulation was conducted by comparing data from the principal, teachers, students,
parents, and the school committee. Technical triangulation was conducted by combining
the results of interviews, observations, and documentation.

RESULT AND DISCUSSION

The research results show that SMPN 1 Limpung, Batang Regency, has
systematically implemented a constructivist approach to learning, in line with the
Independent Curriculum policy and the strengthening of the Pancasila Student Profile.
These efforts are evident through innovations in lesson planning, collaborative team
building and coordination, the implementation of active project-based methods, the use
of technology, and the use of authentic evaluation.

The presentation of the results of this research will be presented based on four
main sub-focuses, namely: (1) Planning constructivist learning innovations, (2)
Organizing constructivist learning innovations, (3) Implementing constructivist learning
innovations, (4) Evaluation and follow-up of constructivist learning innovations.

Each sub-focus will be described in detail, including direct statements from
informants to ensure data authenticity. Thus, the results of this study are expected to
provide a concrete picture of constructivist learning innovation management practices at
SMP Negeri 1 Limpung.

Table 1. Mapping Theory vs Field Findings

Theory in . . Relation
Aspect Literature Review Field Findings (Support/Reject)
Planning Planning is  the Student needs SupportPiaget &
setting of goals and analysis through Vygotsky (activity-
strategies diagnostic based planning &

125

(management).

Piaget (1973):
knowledge is built
through activity.
Vygotsky (1978): the
importance of

assessments, MGMP,
and work meetings.
Objectives refer to
the Pancasila Student
Profile, 4C, and
HOTS.

ZPD).
Supportmanagement
(planning).

Not quite rightwith
Tyler because the
assessment




Organizing

Implementation

Evaluation
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understanding the
zone of proximal
development.

Tyler (in Ornstein &
Hunkins, 2018):
evaluation of the
basic ~ needs  of
curriculum planning.

Organizing is the
division of roles &
responsibilities
(management).

Vygotsky (1978):
scaffolding & social
interaction.

Bruner (1966): the
importance of
learning structure
(discovery learning).

Fullan (2007):
innovation is

successful if it is
collaborative.

Implementation
(actuating):
mobilizing resources

(management).
Dewey (1938):
learning by doing.
Piaget (1973):
knowledge from
concrete activities.
Vygotsky (1978):
media as a cultural
tool expands the
ZPD.

Rogers (2003):

gradual adoption of
innovation.

& Evaluation

Implementation  of
PBL, PjBL, and
discovery learning.
Limited integration
of P5. Assessment
documentation is
inconsistent.

The
establishes
and

principal
policies
resources. The
vice principal
coordinates the
curriculum and the
MGMP. Teachers
organize classes for
discussions,

experiments, and
presentations.  The
committee and
parents support
facilities and
motivation.  Digital
resources are

adequate but limited.

Teachers as
facilitators. Students
actively participate in
discussions,
experiments, and
projects. Interactive
media: PhET, Google
Maps, Canva, and
vlogs. Student
products:
experimental reports,
digital maps, short
stories, posters, and
vlogs.  Challenges:
uneven student
engagement, limited
digital resources, and
suboptimal
integration of local
contexts.

The principal

documentation was
not neat.

Supportmanagement
(organizing).
SupportVygotsky &
Bruner
(collaborative
classroom).
SupportFullan
(stakeholder
collaboration).

Not quite rightwith
Hwang (2020) due
to technological
limitations.

Support
management
(actuating).

SupportDewey,
Piaget, Vygotsky
(activities & media).

SupportRogers
(gradual adoption of
innovation).

Not quite rightwith
ideal theory due to
limited facilities &
student consistency.

Supportmanagement
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Follow-up

(controlling) in
management:
ensuring  activities
are according to plan.
Bruner (1966): the
importance of
assessing  thinking
processes.

Schon (1983):
reflection as
improvement.
Rogers (2003):

implementation &
confirmation  stages

of innovation.
Sagala & Widodo
(2022): holistic
evaluation is
important for
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Figure 2. constructivism-based learning innovation management at SMPN 1 Limpung

The research results in the table and diagram above indicate that constructivism-
based learning innovation management at SMPN 1 Limpung, Batang Regency, has been
implemented through four main aspects: planning, organizing, implementing, and
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evaluating and following up. These findings can be analyzed within the theoretical
framework of constructivism, learning innovation, and educational management.

1. Learning Innovation Planning

Innovation planning at SMPN 1 Limpung began with an analysis of student needs
through diagnostic assessments, classroom observations, and MGMP discussions. The
principal stated:

“We formulate our learning objectives based on the Pancasila student profile,

where students become active participants in learning. We use problem-based and

project-based learning approaches to encourage critical, collaborative, and

creative thinking.” (KS, August 25, 2025).

The findings indicate that planning is conducted through needs analysis, goal
formulation based on the Pancasila Student Profile, and integration of the Independent
Curriculum and P5. This supports the views of Piaget (1973), who emphasized the
importance of students' cognitive developmental stages in designing learning, and
Vygotsky (1978), who emphasized the role of the zone of proximal development (ZPD)
and scaffolding. Needs analysis through diagnostic assessment and probing questions is
a concrete form of application of both theories.

The integration of the Independent Curriculum into planning also aligns with
Trilling and Fadel's (2009) view of the importance of 21st-century skills (the 4Cs:
critical thinking, creativity, collaboration, and communication). Thus, this school's
innovation planning supports both constructivism and 21st-century skills theory.

However, the shortcomings of diagnostic assessment documentation and the
limited integration of P5 across subjects indicate that constructivist theory has not been
fully internalized in administrative practice. This presents an area for development in
management planning.

2. Organizing Learning Innovation

Organizing innovation involves the roles of the principal, curriculum vice-
chancellor, teachers, committees, and parents. The curriculum vice-chancellor said:

“Coordination is carried out through the school's MGMP forum and regular
coordination meetings facilitated by the Learning Innovation Team. In these
forums, teachers share lesson plans, materials, and strategies that align with
constructivist principles.” (Deputy Head of Curriculum, August 26, 2025).

This finding aligns with Mulyasa's (2018) view that educational management
emphasizes coordination between components to achieve learning objectives. The
principal acts as a policy director, while the curriculum vice-chancellor and the MGMP
coordinate teaching materials. Teachers act as facilitators, and the committee and
parents act as supporters.

These results also support the theory of Joyce, Weil, and Calhoun (2015), which
emphasizes the importance of conducive classroom design in the constructivist learning
model. Classroom organization with collaborative space, experimental corners, and
democratic forums (as in PPKn) is an implementation of this theory.
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However, the existence of inconsistent initial assessment documentation shows
that organizing innovation still faces administrative obstacles.

3. Implementation of Learning Innovation

The implementation of the innovation demonstrates a shift in the teacher's role
from information center to facilitator. A science teacher stated:

“I use a guided inquiry method. Students are given trigger questions and directed
to find answers through observation or experimentation.” (Science Teacher 1,
August 27, 2025).

Students also felt the benefits. An eighth-grade student said:

“It’s easier to understand the lesson because we can exchange ideas, and it makes
learning more fun.” (Student V111, August 28, 2025).

This aligns with the constructivist theories of Piaget (1973) and Vygotsky (1978).
Students actively discuss, experiment, and present their results, supporting Bruner's
discovery learning theory and inquiry-based learning, widely described in modern
learning literature (Slavin, 2018).

The use of interactive digital media in science, social studies, and Indonesian
supports Sani's (2019) view on the importance of HOTS-based learning. This also aligns
with Trilling and Fadel's (2009) theory regarding technology integration as part of 21st-
century skills.

However, limited digital resources and uneven student engagement indicate a gap
between theory and practice. According to Arends (2015), constructivist learning
requires adequate support for students to learn independently and collaboratively.

4. Evaluation and Follow-up of Learning Innovations

The evaluation was conducted through supervision by the principal, observations
by the curriculum vice principal, teacher reflections, and student feedback (Villoth dkk.,
2025). The principal stated:

“Monitoring is carried out through classroom supervision, observations by the
vice principal for curriculum, and evaluation of student learning outcomes. We
also use a student satisfaction questionnaire regarding learning.” (Principal,
August 25, 2025).

Student reflections also reinforced these findings. One ninth-grade student said:

“l was happy and challenged, because | could show my abilities and hone my
speaking skills.” (Student X, August 28, 2025).

This supports Sanjaya's (2019) view on the importance of authentic assessment in
constructivist learning. Assessment that encompasses the process, product, and student
attitudes aligns with the authentic assessment approach.
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Follow-up in the form of lesson study, peer teaching, interactive media training,
and revision of teaching modules is in line with the view of Darling-Hammond and
Bransford (2005) that teacher professional development is a key factor in the success of
educational innovation.

However, constraints such as limited digital resources and differences in teacher
readiness indicate that educational management theory has not been fully implemented.
Tilaar (2015) emphasized that successful educational management requires systemic
support, including sustainable policies, facilities, and school culture.

Based on the description above, it can be concluded that the research results at
SMPN 1 Limpung generally support constructivism theories (Piaget, Vygotsky, Bruner,
Dewey), learning innovation (Rogers, Fullan), and educational management (planning,
organizing, implementing, and evaluating functions). However, this study also revealed
limitations in implementation in the field, such as inconsistent documentation, limited
digital resources, and varying teacher readiness (Y. Wang dkk., 2025). This gap occurs
because the gap between theory and practice shows that constructivism-based learning
innovation management requires an adaptive approach according to the school context.
Thus, this study strengthens and enriches existing theories by providing an empirical
overview of the challenges of implementing learning innovation at the junior high
school level.

CONCLUSION

This study shows that constructivism-based learning innovation management at
SMPN 1 Limpung, Batang Regency has been implemented systematically through four
main aspects.

1. Planning is conducted through needs analysis, goal formulation based on the
Pancasila Student Profile, integration of the Independent Curriculum and P5, and
stakeholder engagement. However, documentation of diagnostic assessments and
consistency of P5 integration still need to be strengthened.

2. Organizing emphasizes internal MGMP coordination, the role of teachers as
facilitators, and support from the principal, committee, and parents. Although
classroom organization supports active learning, administration of initial student
assessments is not yet fully uniform.

3. Implementation. Innovation is characterized by a shift in the teacher's role to
facilitator, active student involvement, and the use of interactive digital media.
Learning products such as experimental reports, digital maps, and creative works
demonstrate the success of the constructivist approach. However, limited digital
resources and uneven student engagement remain obstacles.

4. Evaluation and follow-up. This was carried out through principal supervision,
curriculum vice principal observations, teacher reflections, and student feedback.
Follow-up actions, including lesson study, peer teaching, teacher training, and the
provision of digital resources, demonstrated a continuous cycle of improvement,
although teacher readiness and resources still needed to be improved.

Overall, this study confirms that school management support is a key factor in the
success of constructivist learning innovation, although there are still challenges in the
aspects of documentation, facilities, and teacher readiness.
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