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ABSTRACT

This study aims to analyze the implementation of lifelong education programs in improving community
welfare through a case study of the Salimah mass organization in Pela Mampang, South Jakarta. Lifelong
education is conceptualized as a continuous and inclusive learning process that extends throughout the life
span and plays a strategic role in addressing socio-economic challenges in urban communities. This research
employed a qualitative case study approach, with data collected through in-depth interviews, non-participant
observations, and document analysis involving organizational leaders, educators, volunteers, and program
participants. The findings reveal that Salimah implements various non-formal lifelong education initiatives,
including religious education, parenting education, women’s empowerment, entrepreneurship training, and
elderly education programs. These initiatives contribute to strengthening economic capacity, social cohesion,
family resilience, and community participation. Supporting factors include a well-structured organizational
system and strong community engagement, while limited funding and reliance on volunteer resoutces remain
key challenges. The study concludes that community-based lifelong education programs can effectively
complement formal education systems and function as a multidimensional strategy for enhancing community
welfare in urban settings.
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INTRODUCTION

Lifelong education has emerged as a central paradigm in contemporary discussions of
social development, emphasizing learning as a continuous, voluntary, and self-motivated
process throughout the human lifespan. Unlike conventional education models that are
limited to formal schooling phases, lifelong education encompasses formal, non-formal, and
informal learning contexts, enabling individuals to adapt to social, economic, and cultural
changes. Scholars argue that lifelong education strengthens social cohesion, enhances civic
participation, and equips individuals with competencies necessary for both personal
advancement and collective societal progress (Ontas & Carikci, 2023; Pang, 2022; Watson,
2022). Within this framework, education is no longer viewed merely as a preparatory stage for
employment but as an ongoing mechanism for empowerment and sustainable social
development.
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The relationship between lifelong education and social welfare is particularly evident
in its capacity to reduce inequality and expand opportunities for marginalized populations.
Access to continuous learning opportunities enables individuals to improve their social
mobility, economic resilience, and quality of life, especially in contexts marked by socio-
economic disparities (Subashkevych et al., 2020; Zhou, 2022). Lifelong education initiatives
often target vulnerable groups by providing relevant skills, knowledge, and values that
support both economic productivity and social integration. Consequently, education policy
debates increasingly position lifelong learning as a strategic instrument for enhancing
community welfare and fostering inclusive development.

These issues become more pronounced in urban communities, where rapid
urbanization frequently generates complex social challenges. Although urban growth is often
associated with economic opportunity, it simultaneously produces inequality, environmental
stress, and social fragmentation, particularly among low-income and migrant populations.
Studies on urban centers in Southeast Asia demonstrate that unbalanced development can
disrupt community cohesion and exacerbate welfare gaps when physical infrastructure
expansion is not accompanied by adequate social development initiatives (Klingmann, 2022;
Vansintjan et al., 2019). Therefore, improving urban welfare requires integrated strategies that
address not only infrastructure but also human development through education, health, and
social empowerment.

In this context, community-based and non-formal education plays a crucial role in
complementing formal education systems. Community involvement enables educational
programs to respond directly to local needs, cultural values, and socio-economic realities.
Research highlights that community-based lifelong education enhances participation,
strengthens social networks, and fosters a sense of collective responsibility among learners
(Juszczyk et al., 2021; Robledo, 2023). Such approaches are particulatly effective in urban
neighborhoods where institutional limitations and social heterogeneity demand flexible and
inclusive educational models.

Community organizations, commonly referred to as organisasi massa (ormas) in
Indonesia, function as key agents in delivering non-formal lifelong education. These
organizations bridge gaps left by formal institutions by organizing skills training, religious
education, parenting programs, and economic empowerment initiatives tailored to
community needs. Empirical studies indicate that ormas contribute significantly to social
welfare by empowering women, youth, and marginalized groups through participatory and
context-sensitive educational strategies (Syefudin & Rohmadi, 2023; Zulkarnain et al., 2022).
However, their effectiveness is often challenged by limitations in funding, human resources,
and institutional capacity, underscoring the importance of systematic program
implementation and evaluation.

One prominent example of such an organization is Salimah (Persaudaraan Muslimab), a
women-based community organization in Indonesia that focuses on education, family
resilience, economic empowerment, and social welfare. The Salimah branch in Pela
Mampang, South Jakarta, operates within a densely populated urban area characterized by
rapid development alongside persistent social challenges, including inequality, environmental
issues, and social vulnerability. Through structured non-formal education programs grounded
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in lifelong learning principles, Salimah seeks to improve the welfare of women, families, and
the broader community. These programs include religious education, parenting education,
entrepreneurship training, and community-based social initiatives, implemented consistently
through standardized organizational mechanisms.

Despite the growing recognition of lifelong education and the active involvement of
community organizations, empirical studies examining how such programs are implemented
at the grassroots level and how they concretely contribute to community welfare remain
limited. This study addresses this gap by analyzing the implementation of lifelong education
programs conducted by Salimah in Pela Mampang and examining their role in enhancing
community welfare. By focusing on a localized case study, this research aims to contribute to
the broader discourse on lifelong education, non-formal learning, and community-based
development in urban contexts.

RESEARCH METHODOLOGY

This study employed a qualitative research design using a case study approach to
explore the implementation of lifelong education programs and their contribution to
community welfare within the Salimah community organization in Pela Mampang, South
Jakarta. The research population consisted of members and stakeholders involved in
Salimah’s educational and empowerment programs, including organizational leaders, program
facilitators, educators, and community participants. A purposive sampling technique was
applied to select informants who were directly involved in planning, implementing, and
experiencing the programs, ensuring the relevance and depth of the data. The research was
conducted in Pela Mampang, an urban area characterized by dense population and complex
social dynamics, between 2023 and 2024. Data were collected using three primary
instruments: semi-structured interview guides to capture participants’ perspectives and
experiences, non-participant observation checklists to document program implementation
processes, and document analysis of organizational reports, curricula, standard operating
procedures, and archival records related to Salimah’s programs. These instruments were
selected to allow data triangulation and to comprehensively capture both the procedural and
contextual dimensions of lifelong education practices.

The data analysis followed an interactive qualitative analysis model consisting of data
reduction, data display, and conclusion drawing. Interview transcripts, observation notes, and
documents were coded thematically to identify patterns related to program implementation,
perceived impacts on community welfare, and supporting or inhibiting factors. Ordinary
qualitative comparison techniques were used to contrast perspectives across informant groups
and program types. To ensure validity and reliability, source and method triangulation were
applied by cross-checking interview data with observations and documentary evidence, while
prolonged engagement in the field enhanced contextual accuracy. Member checking was
conducted selectively to confirm the accuracy of key interpretations. The scope of this
methodology is limited to a single organizational setting and urban context; therefore,
findings are not intended for statistical generalization but for analytical generalization to
similar community-based lifelong education initiatives. Nevertheless, the detailed description
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of context, procedures, and analytical steps enables other researchers to replicate or adapt the
methodology in comparable social and educational settings.

RESULTS AND DISCUSSION
Profile of Salimah as a Community-Based Lifelong Education Provider

Salimah operates as a women-centered community organization with a strong
commitment to education, family resilience, and social welfare. Established nationally in 2000
and officially operating in Pela Mampang at the grassroots level since 2017, Salimah has
developed a structured organizational system extending from national to neighborhood levels.
The Salimah Pela Mampang branch functions within a densely populated urban area
characterized by rapid physical development alongside persistent social challenges, including
inequality, environmental issues, and social vulnerability. This contextual setting makes
Salimah a relevant case for examining the role of lifelong education in improving urban
community welfare.

Empirical findings from field observations and document analysis indicate that
Salimah’s organizational structure enables consistency and sustainability in program
implementation. The standardized operational procedures, curriculum guidelines, and
reporting mechanisms adopted across all levels of the organization ensure that educational
programs are delivered systematically while allowing contextual flexibility. This aligns with
Julianto (2019), who argues that structured collaboration between community organizations
and local stakeholders strengthens the effectiveness of non-formal education initiatives.
Salimah’s combination of centralized policy and localized adaptation reflects best practices in
community-based education models.

From a theoretical perspective, Salimah exemplifies the role of community
organizations as agents of lifelong education and social development. Similar to findings by
Zulkarnain et al (2022), Salimah bridges gaps left by formal education systems by addressing
community-specific educational needs. The organization’s focus on women, families, and
marginalized groups underscores its inclusive orientation. This reinforces the argument that
ormas play a critical role in translating abstract lifelong learning concepts into practical,
community-level interventions.

Forms and Characteristics of Lifelong Education Programs Implemented by Salimah

The findings reveal that Salimah implements lifelong education through diverse non-
formal programs targeting various age groups and social categories. These programs include
religious education (Baztul Qur'an Salimab), parenting education (Komunitas Orangtna Bijaksana),
women’s education and skills development (Sekolah Ibu Salimah Terpadu), youth and pre-
marital education (Sekolah Pranikah Salimabh Indonesia), and education for the eldetly (Sekolah
Lansia). Each program is designed to accommodate learners’ life stages, educational
backgrounds, and socio-economic conditions. This diversity reflects the core principle of
lifelong education as inclusive, flexible, and continuous.

Qualitative evidence suggests that Salimah’s educational programs are learner-
centered and needs-based. Curriculum content is developed by the central leadership but
adapted locally based on community conditions, ensuring relevance and accessibility. This
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approach aligns with Watson's (2022) assertion that lifelong learning initiatives must prioritize
learner agency and contextual responsiveness. The non-formal nature of these programs
enables participants to engage in learning without barriers related to age, formal qualifications,
or economic capacity.

Comparatively, these findings are consistent with Widodo's (2018) study on
community-based education in Yogyakarta, which highlights the importance of flexible
curricula in empowering women through non-formal learning. Salimah’s emphasis on
practical knowledge, religious values, and life skills demonstrates how lifelong education can
integrate moral, social, and economic dimensions. Such integration is essential in urban
communities where educational interventions must address multifaceted social realities.

Community Participation and Engagement in Program Implementation

Community participation emerged as a central factor in the successful implementation
of Salimah’s lifelong education programs. The research findings indicate that community
members are actively involved not only as participants but also as volunteers, facilitators, and
organizers. This participatory approach fosters a sense of ownership and collective
responsibility among residents. Active engagement is particularly evident in programs such as
Baitul Quran Salimah and Komunitas Orangtua Bijaksana, where learning activities are
conducted collaboratively within neighborhood settings.

The level of community involvement observed aligns with Robledo's (2023) findings
that community engagement enhances motivation and sustainability in lifelong learning
programs. Salimah’s reliance on local volunteers, many of whom are program graduates,
strengthens social bonds and reinforces peer learning. This cycle of participation and
empowerment contributes to the organization’s long-term viability. Moreover, it reflects Hui-
li's et al (2023) argument that community-based education strengthens family—community
partnerships and promotes social cohesion.

From an analytical standpoint, Salimah’s participatory model supports social
development by transforming beneficiaries into active agents of change. Rather than
positioning community members as passive recipients, the organization cultivates leadership
and responsibility at the grassroots level. This participatory dynamic is crucial in urban
contexts where social fragmentation and individualism often undermine collective action. The
findings thus affirm the role of participation as both a means and an outcome of lifelong

education.

Contribution of Lifelong Education Programs to Economic Welfare

One of the most significant findings of this study concerns the economic impact of
Salimah’s lifelong education programs. Programs such as Salimah Preneur and Koperasi Serba
Usaba Syariah Salimah (KOSSUMA) provide women with entrepreneurship training, financial
literacy, and access to cooperative-based economic resources. Participants reported increased
income-generating capacity, improved financial management skills, and enhanced economic
confidence. These outcomes indicate that lifelong education can serve as a practical tool for
economic empowerment.
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The economic benefits observed in this study are consistent with Hermawan's et al
(2019) findings, which emphasize the role of entrepreneurship education in enhancing urban
economic resilience. Salimah’s cooperative-based model further strengthens economic
sustainability by fostering mutual support and shared ownership among members. This aligns
with Pang's (2022) argument that lifelong education contributes to social mobility by
expanding access to economic opportunities, particularly for women and marginalized
groups.

However, the findings also reveal that economic outcomes vary depending on
participants’ initial resources and commitment levels. While some members successfully
developed sustainable micro-enterprises, others experienced limited financial gains due to
time constraints or market challenges. This variability underscores the importance of
continuous mentoring and market access support. Nevertheless, the overall economic
contribution of Salimah’s programs supports the broader claim that lifelong education

enhances community welfare beyond mere knowledge acquisition.

Social and Cultural Impacts on Community Welfare

Beyond economic outcomes, Salimah’s lifelong education programs generate
significant social and cultural impacts. Participants reported improved self-confidence,
stronger family relationships, and increased social participation. Parenting education
programs, in particular, were perceived as effective in enhancing family communication and
reducing behavioral problems among children and adolescents. These findings suggest that
lifelong education contributes to social well-being by strengthening family and community
structures.

The social impacts identified in this study resonate with findings by Bliznyuk &
Senchenkov (2020), who argue that inclusive education programs foster social integration and
reduce inequality. Salimah’s emphasis on religious and moral education further reinforces
shared values and ethical conduct within the community. This integration of moral education
aligns with Pang's (2022) assertion that education plays a critical role in shaping social norms
and collective identity.

Culturally, Salimah’s programs promote local values such as mutual cooperation
(gotong royong) and collective responsibility. These values are particularly important in urban
environments where traditional social bonds are often weakened. By revitalizing communal
practices through educational activities, Salimah contributes to cultural continuity and social
resilience. Thus, lifelong education functions not only as a developmental tool but also as a
mechanism for preserving social cohesion.

Educational Impact Across the Life Course

The findings demonstrate that Salimah’s programs effectively address educational
needs across different stages of the life course. Children benefit from early childhood
education and Qur’anic literacy programs, adults engage in parenting and skills development
education, while elderly participants find renewed purpose through religious and creative
learning activities (Fazalani et al., 2022; Udin et al., 2022). This life-course approach reflects
the fundamental principle of lifelong education as continuous and inclusive. Participants
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across age groups reported increased motivation to learn and greater appreciation for
education.

This pattern supports Malyarchuk & Karasyov's (2019) argument that lifelong
learning frameworks must accommodate diverse learning preferences and life circumstances.
Salimah’s ability to engage learners from childhood to old age illustrates how non-formal
education can overcome age-related barriers. Furthermore, the findings align with Ilhan et al.
(2023), who emphasize the importance of lifelong education in fostering adaptability and
psychological well-being throughout the lifespan.

From a policy perspective, these results highlight the potential of community
organizations to operationalize lifelong education principles at the grassroots level. By
offering age-appropriate and context-sensitive programs, Salimah complements formal
education systems. This underscores the value of integrating community-based lifelong
education into broader educational and social development strategies.

Supporting and Inhibiting Factors in Program Implementation

The study identified several factors that support the effective implementation of
Salimah’s lifelong education programs. These include strong organizational leadership,
standardized operational procedures, volunteer commitment, and community trust. The
presence of clear curricula and reporting mechanisms enhances accountability and program
consistency. These supporting factors align with Rohalska-Yablonska et al (2020) assertion
that institutional coherence strengthens lifelong learning initiatives.

Conversely, the research also revealed inhibiting factors such as limited funding,
reliance on volunteer labor, and time constraints among participants. The absence of stable
external funding occasionally restricts program expansion and material resources. Similar
challenges have been reported by Fauzanto (2020) and Jufri (2022), who note that community
organizations often struggle with sustainability despite strong social capital. These constraints
highlight the need for stronger partnerships with government and private sector stakeholders.

Analytically, the coexistence of supporting and inhibiting factors illustrates the
complex nature of community-based lifelong education. While social commitment and
organizational structure provide resilience, resource limitations pose ongoing challenges.
Addressing these constraints requires multi-sector collaboration and policy support to ensure
the long-term sustainability of grassroots education initiatives.

Comparison with Previous Studies and Theoretical Implications

When compared with previous studies, the findings of this research reinforce and
extend existing knowledge on lifelong education and community welfare. Similar to Du
(2023) and Zhou (2022), this study confirms that lifelong education contributes to social
inclusion and empowerment. However, this research adds empirical depth by demonstrating
how these contributions materialize through concrete programs at the neighborhood level.
The case of Salimah illustrates the operationalization of lifelong education principles within a
faith-based community organization.

Theoretically, the findings support social development frameworks that position
education as a multidimensional process encompassing economic, social, cultural, and moral
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dimensions. Salimah’s programs embody this holistic approach by integrating religious values,
life skills, and economic empowerment. This aligns with Das & Kumar (2021) emphasis on
adaptability and resilience as outcomes of lifelong learning. Thus, the study contributes to the
theoretical discourse by highlighting the synergy between lifelong education and community-
based social development.

Implications for Community Welfare and Urban Development

The results of this study have important implications for urban community welfare
and development. Salimah’s experience demonstrates that lifelong education programs can
effectively complement physical urban development by addressing non-physical aspects of
welfare. In urban areas like Pela Mampang, where rapid development coexists with social
challenges, community-based education provides a critical mechanism for human
development. This supports Lupala's (2021) argument that sustainable urban development
requires balanced attention to both infrastructure and social capacity building.

Furthermore, the findings suggest that empowering local organizations can enhance
policy implementation at the grassroots level. Salimah’s collaboration with government and
non-government partners illustrates the potential of multi-stakeholder engagement. By
integrating lifelong education into urban development strategies, policymakers can foster
more inclusive and resilient communities.

Overall, the findings confirm that the implementation of lifelong education programs
by Salimah significantly contributes to improving community welfare in Pela Mampang.
Through diverse non-formal education initiatives, the organization enhances economic
capacity, social cohesion, cultural continuity, and educational engagement across the life span.
While challenges related to resources and sustainability persist, the strengths of community
participation and organizational structure enable meaningful impact. This study thus affirms
the critical role of community organizations in translating lifelong education principles into
tangible welfare outcomes in urban contexts.

CONCLUSION

This study concludes that the implementation of lifelong education programs by the
Salimah community organization in Pela Mampang, South Jakarta, plays a significant role in
enhancing community welfare in urban settings. Through structured and diverse non-formal
education programs, Salimah effectively addresses educational needs across the life course,
including religious education, parenting education, women’s empowerment, entreprencurship,
and social engagement for the elderly. The findings demonstrate that lifelong education
contributes not only to the improvement of knowledge and skills but also to economic
empowerment, social cohesion, family resilience, and cultural continuity. These outcomes
affirm that lifelong education, when implemented through community-based and
participatory approaches, functions as a multidimensional instrument for social development
and welfare improvement.

Furthermore, the study highlights that the success of lifelong education programs is
strongly influenced by organizational structure, community participation, and contextual
relevance. While Salimah benefits from standardized operational mechanisms, committed
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volunteers, and strong community trust, challenges such as limited funding and reliance on
voluntary resources remain constraints to program sustainability. Despite these limitations,
the Salimah case illustrates the strategic role of community organizations in complementing
formal education systems and supporting non-physical urban development. Therefore,
strengthening collaboration between community organizations, government institutions, and
other stakeholders is essential to expand the impact and sustainability of lifelong education
initiatives aimed at improving community welfare in urban environments
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