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Islamic Religious Education (PAI) aims to develop students’ potential holistically
in order to form individuals who are faithful, morally upright, and balanced in
intellectual, emotional, and spiritual dimensions. However, PAI learning
practices often remain cognitively oriented and emphasize linguistic and logical—
mathematical intelligence, thereby overlooking the diversity of students’
potentials. This study aims to examine the relevance of Howard Gardner’s Theory
of Multiple Intelligences in Islamic Religious Education and to formulate its
practical implications for student potential development. The study employed a
qualitative descriptive approach using a Literature Review method. Data were
collected from Gardner’s foundational works, Islamic primary sources, and
relevant national and international journal articles published between 2020 and
2024. Data analysis was conducted through content analysis and conceptual
synthesis. The findings indicate that the Theory of Multiple Intelligences is highly
compatible with the Islamic concept of fitrah and the educational goal of
developing insan kamil. The integration of Ml into PAI enables comprehensive
student development through religious project-based learning, reflective ibadah
journaling, field-based activities, and authentic assessment. Therefore, Multiple
Intelligences can serve as an effective pedagogical framework for enhancing the
quality, inclusivity, and transformative impact of Islamic Religious Education.
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Abstrak
Pendidikan Agama Islam (PAI) bertujuan mengembangkan potensi peserta didik
secara holistik agar terbentuk insan yang beriman, berakhlak mulia, dan seimbang
secara intelektual, emosional, serta spiritual. Namun, praktik pembelajaran PAI
masih cenderung berorientasi kognitif dan menitikberatkan kecerdasan linguistik
serta logis-matematis, sehingga belum sepenuhnya mengakomodasi keragaman
potensi siswa. Penelitian ini bertujuan menganalisis relevansi Teori Multiple
Intelligences Howard Gardner dalam pembelajaran PAI serta merumuskan
implikasi praktisnya bagi pengembangan potensi siswa. Penelitian ini
menggunakan pendekatan kualitatif deskriptif dengan metode kajian pustaka.
Data diperoleh dari karya fundamental Gardner, sumber-sumber keislaman, serta
artikel jurnal nasional dan internasional yang relevan dan terbit pada periode
2020-2024. Analisis data dilakukan melalui analisis isi dan sintesis konseptual.
Hasil penelitian menunjukkan bahwa Teori Multiple Intelligences selaras dengan
konsep fitrah dan tujuan PAI yang berorientasi pada pembentukan insan kamil.
Integrasi MI dalam pembelajaran PAI memungkinkan pengembangan potensi
siswa secara menyeluruh melalui strategi pembelajaran berbasis proyek
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keagamaan, refleksi ibadah, aktivitas lapangan, dan penilaian autentik. Dengan
demikian, MI dapat menjadi kerangka pedagogis yang efektif untuk
meningkatkan kualitas dan relevansi pembelajaran PAI.

Kata Kunci: Multiple Intelligences, Pendidikan Agama Islam, Potensi Siswa

INTRODUCTION

Islamic Religious Education (Pendidikan Agama Islam/PAl) plays a
fundamental role within the national education system, not merely as a medium for
transmitting normative religious knowledge but as a comprehensive process of character
formation, moral development, and holistic human potential cultivation (kaffah). The
ultimate objective of PAI is to nurture individuals who possess faith (iman), piety
(tagwa), noble character (akhlaq al-karimah), and a balanced integration of intellectual,
emotional, and spiritual intelligence. However, contemporary PAI practices often
remain dominated by cognitive-oriented instructional approaches that emphasize
linguistic and logical-mathematical abilities, while neglecting other dimensions of
student intelligence and potential (Firmansyah, 2022; Ramadani et al., 2023).

This cognitive-centric paradigm has resulted in significant pedagogical
challenges within PAI learning environments. Several studies indicate that teacher-
centered instruction, rote memorization, and theoretical knowledge transmission
continue to prevail, limiting students’ critical thinking, moral internalization, and
contextual application of Islamic values (Asdlori & Yahya, 2023; Ayyubi et al., 2024;
Zubair et al., 2024). Although such approaches may ensure mastery of doctrinal content,
they fall short in facilitating meaningful learning experiences that connect religious
teachings with students’ lived realities. Consequently, there is an urgent need for
innovative, student-centered instructional strategies capable of addressing cognitive
limitations while fostering moral and spiritual development (Kurniawan, 2020; Salsabila
etal., 2024).

In response to these challenges, contemporary educational discourse emphasizes
the importance of recognizing student diversity in learning styles, abilities, and
intelligences. Each learner possesses unique talents and potentials that cannot be
adequately accommodated through standardized instructional models. This perspective
aligns with Howard Gardner’s Theory of Multiple Intelligences (MI), introduced in
Frames of Mind (1983), which rejects the notion of a single, unitary intelligence
measured by 1Q. Gardner conceptualizes intelligence as a set of relatively autonomous
capacities linguistic, logical-mathematical, spatial, musical, bodily kinesthetic,
interpersonal, intrapersonal, and naturalistic thus offering a more inclusive framework
for understanding human potential (Anam, 2021; Kornhaber, 2019; Putra & Dewantoro,
2022).

From the perspective of Islamic education, the concept of student potential
(fitrah) is deeply rooted in the spiritual dimensions of al-nafs (the soul) and al-galb (the
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heart), which serve as the sources of moral consciousness and spiritual intelligence.
Recent studies in PAI highlight a paradigm shift from content mastery toward affective,
psychomotor, and spiritual development. Abdullah (2022), Alfiyanto et al (2022, 2023,
2024) emphasizes that student potential development must integrate spiritual
intelligence (spiritual quotient) with religious values, while Zulkifli & Hasan (2023)
argue that accommodating diverse student potentials reflects the Islamic view of human
dignity as God’s noble creation. This synthesis underscores the relevance of aligning M1
theory with the Islamic concept of fitrah.

Several empirical studies have begun bridging the objectives of PAI with the Ml
framework. Fatimah (2021) demonstrates that interpersonal and intrapersonal
intelligences significantly correlate with emotional and social competencies essential for
achieving akhlaq al-karimah. Similarly, Nur & Hidayat (2020) suggest that naturalistic,
spatial, and kinesthetic intelligences can be effectively utilized as pedagogical media in
PAI, such as through tafakkur alam activities or ritual practice-based learning. Despite
these promising findings, existing literature largely remains descriptive and lacks
explicit operational guidelines for systematically integrating Ml into concrete strategies
for student potential development in PAI classrooms.

This limitation indicates a critical research gap between theoretical
acknowledgment of MI and its practical implementation in Islamic Religious Education.
While broader educational reforms such as differentiated instruction within the
Kurikulum Merdeka advocate flexibility and inclusivity, many PAI teachers continue to
face challenges related to instructional design, assessment diversity, and professional
competence (Handayani & lrawan, 2024; Tugiah & Asmendri, 2022). Moreover,
resistance to pedagogical change and limited training opportunities further constrain the
adoption of MI-based instructional models (Firmansyah, 2021; Mahmud et al., 2024).

Based on the aforementioned background and literature review, this study aims
to address the existing gap by focusing on the practical implications of Multiple
Intelligences theory in Islamic Religious Education. Specifically, the objectives of this
research are: (1) to analyze and synthesize the concept of student potential from the
perspective of Islamic education, (2) to examine the relevance of Howard Gardner’s
Multiple Intelligences theory to the objectives of PAI, and (3) to formulate specific,
practical strategies for developing students’ holistic potential through the integration of
Multiple Intelligences in PAI learning contexts.

METHODS

This study employs a qualitative descriptive approach through library research.
The qualitative approach was selected because the research focuses on interpretation,
conceptual synthesis, and the formulation of both theoretical and practical implications
rather than empirical hypothesis testing through field data. The library research method
provides a structured and transparent framework for identifying, critically evaluating,
and synthesizing relevant literature, thereby ensuring the reliability and validity of
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conceptual findings. This approach allows the study to move beyond a purely narrative
review by applying systematic procedures in analyzing scholarly works related to
Multiple Intelligences theory and Islamic Religious Education (PAL).

Data sources were classified into primary and secondary materials. Primary
sources included Howard Gardner’s foundational works on Multiple Intelligences
particularly Frames of Mind (Gardner, 1983) as well as primary Islamic texts (the
Qur’an and Hadith) and authoritative interpretations relevant to the concept of fitrah in
Islamic education. Secondary sources consisted of peer-reviewed national and
international journal articles, books, conference proceedings, and dissertations focusing
on the implementation of Multiple Intelligences, value education, character
development, and Islamic education, with priority given to publications from 2020-
2024. Data were collected through systematic documentation and bibliographic
techniques, involving literature identification, critical selection, and data extraction
using keywords such as “Multiple Intelligences in PAI” and “student potential in
Islamic education.” Data analysis was conducted through content analysis followed by
conceptual synthesis, guided by the interactive model of Miles et al (2020),
encompassing data reduction, data display, and conclusion drawing and verification.
The final stage resulted in the formulation of a practical implication model and concrete
examples that are theoretically grounded and operationally applicable for PAI teachers.

RESULTS AND DISCUSSIN
Multiple Intelligences as a Paradigm Shift in Educational Psychology

The Theory of Multiple Intelligences (MI) proposed by Howard Gardner
represents a fundamental paradigm shift in educational psychology by challenging the
traditional view of intelligence as a single, unitary construct measurable solely through
Intelligence Quotient (1Q) tests. Gardner conceptualized intelligence as the ability to
solve problems or create products that are valued within one or more cultural contexts,
thereby broadening the definition of human capability beyond academic achievement
alone. This reconceptualization has significant implications for education, as it reframes
student diversity not as a deficit but as a natural variation of human potential.
Contemporary educational research continues to affirm that intelligence manifests in
multiple forms and should be addressed through diversified pedagogical approaches
(Anam, 2021; Putra & Dewantoro, 2022).

From an instructional perspective, Ml emphasizes the importance of recognizing
individual differences in learning processes. Students who struggle in linguistic or
logical-mathematical domains are not inherently less intelligent; rather, their strengths
may lie in spatial, kinesthetic, interpersonal, or other intelligences. Recent studies
highlight that MI-based instruction enhances learner engagement, motivation, and self-
efficacy by validating diverse talents and learning preferences (Darmawan & Husna,
2024; Ferrary et al., 2024). Consequently, MI offers an inclusive framework that aligns
well with contemporary demands for differentiated and student-centered education.
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In the context of Islamic Religious Education (PAI), this paradigm shift is
particularly relevant. Traditional PAI instruction has often been dominated by
cognitive-centric methods, such as lectures and memorization, which inadequately
accommodate students’ varied potentials. Research by Asdlori & Yahya (2023) and
Zubair et al (2024) indicates that such approaches limit critical thinking and moral
internalization. Therefore, MI provides a theoretical foundation for reorienting PAI
toward holistic development that integrates intellectual, emotional, spiritual, and
practical dimensions of learning.

Dimensions of Multiple Intelligences and Their Educational Implications
Linguistic and Logical-Mathematical Intelligences

Linguistic intelligence refers to the capacity to use language effectively for
communication, reasoning, and expression, both orally and in written form. In
educational settings, this intelligence is traditionally privileged, particularly in subjects
that rely heavily on reading, writing, and verbal explanation. Logical-mathematical
intelligence, on the other hand, involves the ability to reason deductively, recognize
patterns, and perform abstract and numerical operations. These two intelligences form
the backbone of conventional academic assessment and curriculum design.

Recent studies suggest that while linguistic and logical-mathematical
intelligences remain essential, their dominance often marginalizes students with
alternative strengths (Harahap & Lubis, 2022; Syahputra, 2021). In PAI, overreliance on
these intelligences manifests in text-heavy instruction and doctrinal memorization,
which may hinder deeper understanding and application of Islamic values. Integrating
MI encourages educators to contextualize linguistic and logical reasoning within
meaningful religious problem-solving, such as ethical debates or jurisprudential
analysis.

Spatial, Musical, and Kinesthetic Intelligences

Visual—-spatial intelligence involves the ability to perceive, manipulate, and
mentally transform visual and spatial information. Research indicates that spatial
representations significantly enhance memory retention and conceptual understanding,
particularly for abstract religious concepts (Aditya & Pramana, 2021). Musical
intelligence encompasses sensitivity to rhythm, melody, and sound patterns, which is
closely linked to Qur’anic recitation and Islamic artistic expression. Kinesthetic
intelligence relates to bodily movement and physical engagement in learning activities.

Empirical findings demonstrate that incorporating visual aids, movement-based
activities, and musical elements in religious education increases student participation
and comprehension (Azizah, 2022; Supriyadi, 2023). In PAI, these intelligences can be
harnessed through activities such as manasik hajj simulations, tilawah with nagham,
and dramatization of moral narratives. Such approaches transform religious learning
from passive reception into embodied experience.
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Interpersonal, Intrapersonal, Naturalistic, and Existential Intelligences

Interpersonal intelligence refers to the ability to understand and interact
effectively with others, while intrapersonal intelligence involves self-awareness and
emotional regulation. Naturalistic intelligence concerns sensitivity to the natural
environment, and existential intelligence relates to contemplation of fundamental
questions about meaning, purpose, and spirituality. These intelligences are particularly
relevant to character education and moral development.

Recent literature emphasizes that these dimensions play a critical role in
fostering empathy, self-reflection, environmental ethics, and spiritual consciousness
(Huda, 2022; Prasetya & Dewi, 2020). In PAI, they align closely with Islamic values
such as ukhuwah, muhasabah, khalifah fil ardh, and tauhid. Therefore, MI provides a
comprehensive framework for nurturing both vertical (habl min Allah) and horizontal
(habl min al-nas) dimensions of religious life.

Student Potential in Islamic Education: Fitrah and Insan Kamil
Fitrah as the Foundational Concept of Human Potential

In Islamic educational philosophy, the concept of fitrah represents the innate
disposition with which every human is created. This disposition includes a natural
inclination toward faith, morality, and truth. Unlike the tabula rasa concept, fitrah
positions learners as active subjects endowed with inherent potentials that require
guidance and cultivation. Abdullah (2022) asserts that recognizing fitrah shifts
educational focus from information transmission to moral and spiritual nurturing.

Fitrah encompasses both physical (jasadiyah) and spiritual (ruhaniyah)
dimensions. The physical dimension enables interaction with the environment, while the
spiritual dimension—comprising intellect (‘aqg/), heart (galb), and soul (ruh)—forms the
core of ethical and religious consciousness. Effective PAI must therefore address both
dimensions through integrative pedagogical strategies. Failure to do so risks reducing
religious education to ritual formalism devoid of transformative impact.

Insan Kamil as the Educational Ideal

The concept of insan kamil represents the ultimate goal of Islamic education: the
realization of a balanced, morally upright, and spiritually mature individual. This ideal
integrates intellectual competence, emotional stability, social responsibility, and
spiritual devotion. Zulkifli & Hasan (2023) emphasize that insan kamil serves as both a
philosophical orientation and an evaluative benchmark for educational success.

From this perspective, fitrah can be understood as potential (quwwah), while
insan kamil represents actualized potential (fi liyyah). The role of PAI is to bridge this
gap through intentional and systematic educational practices. Ml theory complements
this objective by offering practical pathways to activate diverse potentials in alignment
with Islamic values.
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Mapping Multiple Intelligences to Islamic Educational ObjectivesCognitive,
Affective, and Psychomotor Integration

One of the primary strengths of MI lies in its ability to integrate cognitive,
affective, and psychomotor domains of learning. In PAI, cognitive objectives include
understanding agidah, figh, and Islamic history; affective objectives involve
internalizing values and attitudes; and psychomotor objectives relate to ritual practice.
MI provides pedagogical tools to address all three domains simultaneously.

For instance, linguistic and logical-mathematical intelligences support textual
analysis and jurisprudential reasoning, while spatial and kinesthetic intelligences
enhance understanding of ritual procedures. Interpersonal and intrapersonal
intelligences foster ethical sensitivity and self-regulation. Studies by Wulandari (2022)
and Mahmud et al (2024) confirm that MI-based instruction improves holistic learning
outcomes in religious education.

Empirical Evidence of MI Integration in PAI (2020-2024)
Introductory Paragraph to the Table

To further elucidate the relevance of Multiple Intelligences in Islamic Religious
Education, recent empirical studies published between 2020 and 2024 were analyzed.
These studies demonstrate various instructional strategies and their impacts on student
learning outcomes. Table 1 summarizes key findings that support the integration of Ml
into PAI pedagogy.

Table 1. Empirical Studies on Multiple Intelligences in PAI (2020-2024)

Author(s) Year Focus of Study Key Findings
Nur & Hidayat 2020 Kinesthetic & naturalistic Improved ritual
learning in figh practice and
environmental ethics
Fatimah 2021 Interpersonal & Positive correlation
intrapersonal intelligence  with moral behavior
Abdullah 2022 Spiritual intelligence in Enhanced spiritual
PAI awareness and self-
reflection
Azizah 2022 Musical intelligence in Increased retention
akhlag education and motivation
Mahmud et al. 2024 MI-based PAI Holistic student
curriculum development and
engagement

The findings presented in Table 1 indicate a consistent trend: MI-based
instructional strategies contribute positively to both academic and character-related
outcomes in PAI. These studies collectively demonstrate that diversified pedagogical
approaches not only enhance comprehension but also facilitate moral internalization and
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spiritual growth. Importantly, they provide empirical validation for the theoretical
alignment between MI and Islamic educational objectives. However, most studies
remain context-specific, highlighting the need for a more systematic and integrative
implementation framework.

Practical Implications for Student Potential Development in PAI
Religious Project-Based Learning

Project-Based Learning (PBL) rooted in religious themes offers an effective
means of integrating multiple intelligences. By engaging students in collaborative
projects with spiritual relevance, PBL activates interpersonal, spatial, linguistic, and
kinesthetic intelligences simultaneously. Nurul & Azizah (2022) found that religious
PBL significantly improved teamwork, creativity, and value internalization in PAI
classrooms.

Examples include creating digital da’wah media, constructing mosque models,
or producing short films on ethical issues. These projects transform religious knowledge
into lived experience and social contribution. Moreover, they align learning outcomes
with worship-oriented objectives, reinforcing the notion that knowledge and action are
inseparable in Islam.

Reflective Assignments and Ibadah Journaling

Reflective practices such as journaling foster intrapersonal and existential
intelligences by encouraging self-assessment and spiritual contemplation. Students are
guided to reflect on their religious practices, moral challenges, and personal growth.
Hasanudin (2023) reports that reflective journaling enhances spiritual awareness and
emotional regulation among adolescents.

In PAI, such assignments can include reflections on prayer quality, ethical
dilemmas, or Qur’anic values. By integrating linguistic expression with spiritual
reflection, students develop deeper self-understanding and religious commitment. This
approach addresses dimensions often overlooked by conventional assessment methods.

Field-Based and Environmental Learning

Field-based learning activities leverage kinesthetic and naturalistic intelligences
by utilizing real-world contexts as learning environments. Activities such as
environmental conservation projects or enhanced manasik simulations connect religious
teachings with tangible action. Prasetya & Dewi (2020) emphasize that contextual
learning strengthens students’ sense of responsibility as stewards of the earth (khalifah).

These activities also promote collaborative learning and ethical engagement with
the environment. When framed as acts of worship, they reinforce the integration of faith
and action. Consequently, field-based learning serves as a powerful medium for holistic
religious education.
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CONCLUSION

This study concludes that Howard Gardner’s Theory of Multiple Intelligences
provides a comprehensive and transformative pedagogical framework that is highly
relevant to the objectives of Islamic Religious Education (PAI). By conceptualizing
intelligence as a plural and dynamic set of human capacities, Ml aligns closely with the
Islamic understanding of fitrah as an innate, multidimensional potential bestowed upon
every learner. The integration of MI into PAI enables the development of students’
cognitive, affective, psychomotor, and spiritual dimensions in a balanced and holistic
manner, thereby supporting the ultimate educational ideal of insan kamil. Empirical
evidence from recent studies (2020-2024) further confirms that MI-based instructional
strategies enhance student engagement, moral internalization, and the meaningful
application of Islamic values in both personal and social contexts.

Furthermore, this study highlights that the effective implementation of Ml in
PAI requires a shift from traditional, teacher-centered instruction toward differentiated,
student-centered, and worship-oriented learning strategies. Practical approaches such as
religious project-based learning, reflective ibadah journaling, field-based environmental
activities, and diversified assessment models demonstrate how multiple intelligences
can be operationalized in classroom practice. Nevertheless, successful adoption depends
on systemic support, including curriculum flexibility, teacher professional development,
and assessment reform. Therefore, MI should not be positioned merely as an alternative
teaching method, but as an integral pedagogical orientation that strengthens the
relevance, inclusivity, and transformative impact of Islamic Religious Education in
responding to the diverse potentials of contemporary learners.
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